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What exactly does translingualism mean? How can it be meaningfully applied in Western and 
non-Western academic writing contexts without engaging in “linguistic tourism” (Matsuda, 2014) 
or discounting the unique linguistic backgrounds and desires of all writers? Alanna Frost, Julia 
Kiernan, and Suzanne Blum Malley’s edited collection Translingual Dispositions: Globalized 
Approaches to the Teaching of Writing clearly embodies and answers these questions. This 
three-part, twelve-chapter collection examines translingual applications in U.S. and non-U.S 
university academic writing contexts and, by the end, demonstrates the need to augment the 
discourse on translingualism in a myriad of ways both globally and in the classroom. 

 
In its introduction, the editors of the collection attend to readers who are newer to the 
translingualism discourse by using a footnote in the collection’s introduction to outline core texts 
from which the collections’ authors’ draw their definitions of “translingualism.” Part one opens 
with studies that center student views on translingualism. These studies juxtapose students’ 
views with programmatic orientations steeped in translingual orientations. Part two shifts focus 
and takes a closer look at those programmatic translingual orientations. Studies in this part 
explore the pedagogical decisions faculty and program directors make to apply translingualism 
in their monolingual and multilingual classrooms and the consequences of these decisions. 
Finally, part three considers the global perspective of translingualism by presenting the 
experiences and works of transnational scholars who embody and complicate translingualism 
in their personal and professional lives. 
 
Whether reading a study on translingual teaching methods in a U.S. classroom site or study on 
a monolingual site in the Middle East or a graduate writing center or a single language writing 
group, readers begin to appreciate one of the main points of the collection: translingualism is 
not only difficult to practice but also to define. Ayash (chapter 1) and Palmer (chapter 2) frame 
translingualism as distinct from monolingualism and multilingualism, and they also argue that it 
is a solution to the problems commonly raised in relation to mono- and multilingualisms. Their 
studies stand in contrast to Roozen (chapter 6) who opposes the translingual-monolingual-
multilingual frame by showing findings where monolingual writers experienced translingual 
literacy experiences. Summers (chapter 11) and Kang (chapter 4) agree and integrate 
multilingualism with translingualism in their studies, but Mina and Cismasko (chapter 3) suggest 
connecting translingualism with the notion of student agency and confidence. Mihut (chapter 
12) and Khadka (chapter 8) add that translingualism cannot be fully understood without the 
notion of localization since language and literacy look different from (and within) each 
geographical context. For these transnational scholars, translingualism has been heavily 
defined from a U.S./Western centric perspective without acknowledging the embodiment and 
operationalization of the concept in non-U.S./non-Western contexts. 
 
What I liked about the collection is how it demonstrated the feasibility of applying translingualism 
in different sites of literacy and learning, and it did this while carrying the students’ voice on the 
concept. In almost all the studies, students are the participants. Some are graduate writers in 
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graduate writing centers (Summers, chapter 11) while others are taking online composition 
courses (Roozen, chapter 6 & Palmer, chapter 9). Still others are in monolingual writing groups 
(Kang, chapter 4) or multilingual international student writing groups (Campbell, Fernandez, 
and Koo, chapter 2). Whatever the mode of learning, readers can see that translingualism can 
work for monolingual as well as multilingual virtual and digital writing contexts. At the same 
time, readers can also see how students’ views complicate the oft-noted conclusion that 
translingualism is somehow better for (multilingual English-as-other language) students. 
 
That said, to get the fullest sense of the concept of translingualism and its practical applications, 
I had to read the entire book since each chapter treats a narrow aspect of the concept. The 
seeming contradictions in terms between, say Ayash and Palmer’s chapters and Roozen, 
Summers, and Kangs’ chapters, made it difficult to deduce an overarching definition of the 
concept. On the other hand, perhaps the goal is not to deduce an overarching definition but 
rather an overarching constellation of key terms of the concept. Therefore, I would discourage 
picking and choosing chapters to read based on, say, their objects of study or their local 
contexts. 
 
The other surprising note was finding the use of terms like ‘L1, L2’ and ‘Higher Order Concerns 
(HOCs) and Lower Order Concerns (LOCs)’. In my opinion, terminology like L1 and L2 portray 
outlooks of language as separate and hierarchical.  HOCs and LOCs likewise imply that macro-
level concerns (think organization, paragraph structure, coherence, etc.) are also separate and 
of more importance than micro-level concerns like word choice, spelling, and syntax, etc. That 
Frost, Kiernan, and Malley allowed for these terms to persist in the final version is surprising. 
On the other hand, perhaps their existence in the text demonstrates the difficult and messy 
process of conceptualizing translingualism from both local and global points of view. However, 
from chapter to chapter, translingualism is developed as a theory, an attitude, a lived 
experience, an advocacy issue, and a classroom practice. 
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